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RESOLUTION 

concerning 

LICENSURE APPLICATION 
f o r  

SIXTH-YEAR PROFESSIONAL DIPLOMA 
f o r  

ELEMENTARY CLASSROOM TEACHER SPECLALISTS 
a t  

SOUTHERN CONNECTICUT STATE COLLEGE 

November 3, 1978 

RESOLVED, Under t h e  au thor i ty  granted t he  Board of Trustees i n  

Chapter 164, Section 10-109 of t he  General S ta tu tes  and 

i n  Public Act 77-573, Southern Connecticut S t a t e  College 

i s  hereby authorized t o  seek l i censure  f o r  and implement 

a program leading t o  a Sixth-Year Professional  Diploma 

f o r  Elementary Classroom Teacher Spec i a l i s t s ,  subject  t o  

approval by t he  Board of Higher Education. 

A Cer t i f i ed  True Copy: 

b e c u t i v e  Director 
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The m ~ j o r  purpose of the  propose3 s i x t h  year program i s  t o  prepare 

experienced and qual i f ied  teachers who hold master 's  degrees t o  become 

exemplary models of  the  teacher who dea ls  d i r e c t l y  with pupi ls  i n  a classroom 

s i tua t ion .  This would include the  preparation needed fo r  t e a 2  leaders  i n  

open c l a s s r o o ~ s ,  teachers who coopzrated with col leges i n  preservice t r a i n i c g  

of student teachers, teachers  who have no des i r e  t o  become' ada in i s t r a to r s  but 

wish t o  enlarge t h e i r  sphere of influence on t h e  educational. and acadezlic 

community through f'wther study. . 
11, PRCEW-I DESCRIPTIO!? 

. m e  proposed s i x t h  year program w i l l  be involved with Clvanccd s t u f y  i n  

areas d i r e c t l y  re lz ted  t o  t h e  f'uncticfis cf t h e  teacher i n  t h e  classroo=1 as 

he/she cosmunicates with,and influences policy and act ion i n  t h e  con3unity, 

the school anti the  profession. 

The prograrn o f fe r s  g rea te r  scope, depth znd thoroughness o f  p r e p r a t i o n  

above the tilaster's degree. It is  intended t o  provide s k i l l s  i n  areas  such 2s: 

development of values; e f f ec t ing  inter-personal re la t ionships ;  enhzncing modes 

of cognition and reasoning; teaching decision-mzking approaches and i n  other  

s k i l l s  re la ted  toward pos i t ive  developmont of the  child,  t he  teenage pup i l  and 

the young adult. 

III, PRCGWf JUSTIFICATIOPJ 

A. Pre-plannir ,~ has been carr ied on over a period of  two years by the 

department of education with the  encourqeaent of the  -present chairman and the  

. previous chairman; a~cf with the aid, advice, and support of t h e  e n t i r e  a h i n i s -  

t r a t i v e  body of SCSC. 



. 
Tfre proposal as presented i n  a 15 page document contains the r e s u l t s  of 

'. this  pre-planning . (Xlease review attachedcopy) 

B. Student Demand 

Former graduate students who return frequently for  refresher  courses have 

indicated strongly tha t  there  i s  a need t o  provide fur ther  opportunities f o r  

professional advancement a ~ d  recognition f o r  those teachers who f ind t h e i r  

grea tes t  f 'ulfi l lnent i n  developing the potent ia l  of children i n  a classroom 

. si tuat ion.  They pnrceive t h a t  t h e i r  a rea  of expert&e i s  i n  dealing with children; 

. they des i re  t o  i n s t i l l  knoxledge, put research i n t o  action and ref ine  s t ra tegies .  

A t  present these professionals have no avenue of arlvanceaent unless they leave 

the classroon. However, school systelrs served by S.C.S.C. authorize and provide 

for professional recognition and for  sa lary  improvement through a;lvanced study 

beyond the  master's degree. 

There are many t5achers special izicg i n  Elementary Education (including 

@ . early chilckocd) and the nmber who do not choose t o  become administrators 

or curriculum spec ia l i s t s  i s  large. The folloxing s e t  of f igures indica te  those 

who have graduated from SCSC with a 14agter's degree and who have indicated 

in te res t  i n  zdvanced professional study a t  SCSC. m e  r e s u l t s  ere based upon 

. contact with between 105 t o  15% of the  graduates who s t i l l  res ide  i n  the  

southern ~onnec t i cu t  area. 



. . . 
Early Childhood Elementary Special Education Total  

Graduated Interested Graduated Interested Graduated 
0 

Possible of  
source of students 

1976 * 83 9 149 21 145 377 - 3-c- l o  0 ?655;b1,\e pbL>iTq O -7-dTA 1 
* Day Care head teacher and other  posi t ioxs become a fac to r  here . ~ , d  ; v % t ~ - \  13: 

1\3*f-- - 

( ~ t  present there is a pet i t ion,  i n i t i a t e 3  by one of t h e  stu.lents, which 

has 82 sigi.natures. Whether o r  not t h i s  will be presente3 t o  the  Comissio_? 

the Aaministratives i s  not  h o - a  at t h i s  time). 

&sit ions availaL?% are those of t e a  leader,  subject  a rea  expert, head 

teacher, Day Care center director ,  inservice consultant (usually a aernber of 

a scbool facul ty)  an3 cooperating teacher f o r  guidance of student teacher.  

IV. RESOURCE ~ ~ J ~ ~ ~ ~ T S  w e  reported in the  at tazhe3 docment as are: 

Y ,  TIME SCHEBU3;E and 

VI. LICENSURE AND ASCXDITATIOY 

* .  



s i x t h  Year Program For ~ l i s s r o n d  S p e c i a l i s t  

Ra t iona le  

The ~ d u c a  t i o n  Department of Southern Connecticut  S t a t e  Col lege  proposes a 

Sixth Year Program f o r  a  Classroom Teacher S p e c i a l i s t .  The c o n c e n t r a t i o n  o f f e r e d  ~ here i s  intended t o  provide  s k i l l s  i n  a r e a s  such a s  i n  development of  v a l u e s ;  i n  
I 

e f f e c t i n g  i n t e r - p e r s o n a l  r e l a t i o n s h i p s ;  i n  enhancing modes o f  c o g n i t i o n  and reason- 

I ing; i n  t each ing  decision-making approaches; and i n  o t h e r  s k i l l s  r e l a t e d  toward 

. p o s i t i v e  development of t h e  c h i l d ,  teen ,  and young a d u l t .  

The s i x t h  y e a r  program of advanced s tudy o f f e r s  g r e a t e r  scope, dep th ,  and 

thoroughness of  p repara t ion  above t h e   aster's degree.  I t s  purpose i s  t o  provide  

t h e  a d d i t i o n a l  s p e c i a l i z a t i o n  necessary  t o  p r e p a r e  t e a c h e r s  a s  s p e c i a l i s t s  i n  t h e  

classroom s e t t i n g .  

The proposed s i x t h  y e a r  prograin i s  Southern ~ o n n e c t i c u t  S t a t e  C o l l e g e ' s  

response  t o  a  growing demand t h a t  i t  u s e  i t s  c o n s i d e r a b l e  and unique resources  i n  

t h e  p r e p a r a t i o n  of h igh ly  t r a i n e d  classroom teachers .  

The focus  h e r e  i s  on providing t h o s e  a d u l t s  who t e a c h  young people a  broad 

. p r o f e s s i o n a l  oppor tuni ty  w i t h  r e l e v a n t  t h e o r e t i c a l  and p r a c t i c a l  knowledge about  

classroom teaching a s  a  complex human a c t i v i t y .  

Ref lec ted  i n p u p i l  a t t i t u d e s  and behavior  toward t h e  v a l u e s  of  t r a d i t i o n a l  

educa t iona l  programs a r e  t h e  a d u l t  d i s s a t i s f a c t i o n s  w i t h  t h e  s o c i a l ,  economic, and 

p o l i t i c a l  c l i m a t e  of t h e  60 ' s  and 70's .  

The r a t i o n a l e  h e r e  is ,  s t a t e d  simply, t h a t  s t u d e n t s  who complete t h i s  program 

. . w i l l  b e  competent t o  promote human growth and development through a  v a r i e t y  of 

curr iculum d i n t e r v e n t i o n s  i n  a p p r o p r i a t e  s e t t i n g s .  

Southwestern Connecticut  i s  t h e  most h e a v i l y  populated a r e a  i n  t h e  s t a t e  

and has ,  t h e r e f o r e ,  t h e  g r e a t e s t  need f o r  h i g h l y  t r a i n e d  ' t e a c h e r s  i n  i t s  v a r i o u s  

communities. Hundreds of  t c a c h e r s  comc t o  ~ o u t k c r n  Connect icut  S t a t e  Callcgc every  . 



semester f o r  g radua te  s tudy  on t h e  Master's l eve r .  

0 There a r e  c u r r e n t l y  8,288 s t u d e n t s  e n r o l l e d  i n  g radua te  programs of  which 

7,405 a r e  i n  Master 's  programs a s  compared wi th  2,869 i n  1965. There i s  a d ramat ic  

i n c r e a s e  o f  280%. Th i s  p a s t  decade r e f l e c t s  t h e  involvement and i n t e r e s t  of  t h e  

g radua te  program i n  educat ion ,  r e sea rch ,  and community s e r v i c e s  and shows we 

o p e r a t e  i n  a c l i m a t e  r i c h  i n  oppor tuni ty  f o r  growth. The development o f  i n t e r d e -  

par tmenta l  and i n t e r d i s c i p l i n a r y  programs h a s  a t t r a c t e d  approxirhately 2,000 new 

gradua te  s t u d e n t s  each y e a r  and many a r e  p o t e n t i a l  c a n d i d a t e s  f o r  t h e  s i x t h  y e a r  

' advanced program f o r  c lassroam teachers .  The s t e a d y  i n c r e a s e  i n  f a l l  r e g i s t r a t i o n  

i s  i l l u s t r a t e d  i n  t h e  graph ( see  addendum). 

Among t h e  urgent  problems f a c i n g  school  s y s t m s  today i s  t h a t  o f  p rov id ing  

e f f e c t i v e  classroom teach ing  i n  t h e  complicated a r e a s  of  s o c i o l o g i c a l ,  economic, 

and educa t iona l  o rgan iza t ion ,  of curr iculum development and o f  improvement of  * . i n s t r u c t i o n .  

Southern Connecticut  S t a t e  College,  t h e r e f o r e ,  proposes t o  meet t h e s e  needs 

through t h e  es tabl i shment  o f  a s u p e r i o r ,  i nnova t ive  program f o r  elementary and 

secondary classroom teachers .  

The fo l lowing t a b l e  i n d i c a t e s  t h a t  a n  i n c r e a s i n g  number o f  t e a c h e r s  a r e  no t  

i n t e r e s t e d  i n  a r e a s  o f  s p e c i a l i z a t i o n .  T h e i r  s t r e n g t h s  and i n t e r e s t s  l i e  i n  t h e i r  . 

d i r e c t ,  d a i l y  i n f l u e n c e  on t h e  academic and s o c i a l  development of  t h e i r  p u p i l s .  

Using pure ly  s t a t i s t i c a l  approaches t o  a need f o r  t h i s  program, we may c i t e  t h e  

large number of graduates  pursuing classroom t e a c h e r  programs. Southern  Connecti- 

c u t  S t a t e  c d l l e g e  has approximately 1,090 p o t e n t i a l  c a n d i d a t e s  f d r  t h e  classroom 

t e a c h e r  s p e c i a l i s t  s i x t h  y e a r  program. 
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CONNECTICUT 
STATE Office of the 
COLLEGES Executive Director 
FOLINDED 1849 

P.O. BOX 2008 NEW BRITAIN, CONNECTICUT 06050 
Telephone : (203) 827-7700 

O c t o b e r  3 ,  1978  

D r .  Donald  W .  S k i n n e r  
S t a f f  A s s o , c i a t e  f o r  A c c r e d i t a t i o n  
Board of  H i g h e r  E d u c a t i o n  
P. 0 .  Box 1320  
H a r t f o r d ,  CT 06101  

Dear  D r .  S k i n n e r :  

I would l i k e  t o  t h a n k  you f o r  p a r t i c i p a t i n g  i n  t h e  e v a l u a t i o n  
v i s i t  b y  t h e  e x t e r n a l  c o n s u l t a n t s  f o r  t h e  p r o p o s e d  B;S, d e g r e e  

a i n  B u s i n e s s  A d m i n i s t r a t i o n  a t  E a s t e r n .  

Tom P o r t e r  t e l l s  me you f i t t e d  t h i s  i n t o  y o u r  s c h e d u l e  on very 
s h o r t  n o t i c e .  We a p p r e c i a t e  t h i s  g r e a t l y  and p r o m i s e  t o  t r y  
t o  g i v e  you more advanced  w a r n i n g  i n  t h e  f u t u r e ,  

Aga in ,  many t h a n k s .  

$ a e / ~ r  ames A ,  F r o s t C  
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CONNECTICUT 
STATE 
COLLEGES 

Office of the 
Executive Director 

FOUNDED 1849 

I 

P.O. BOX 2008 NEW BRITAIN, CONNECTICUT 06050 
Telephone : (203) 827-7700 

O c t o b e r  2 ,  1 9 7 8  

-. 
D r .  C h a r l e s  R .  Webb, P r e s i d e n t  
E a s t e r n  C o n n e c t i c u t  S t a t e  C o l l e g e  
8 3  Windham S t r e e t  
W i l l i m a n t i c ,  CT 06226 

D e a r  D i c k :  

I h a v e  r e c e i v e d  t h e  r e p o r t  o f  D r .  C a l d w e l l ,  D r .  L a d d ,  and  
D r .  D o y l e  who e v a l u a t e d  E a s t e r n ' s  p r o p o s e d  B , S ,  i n  B u s i n e s s  
A d m i n i s t r a t i o n .  I would  l i k e  t o  c o n g r a t u l a t e  you on t h e  
v e r y  p o s i t i v e  a n d  s u p p o r t i v e  t e n o r  o f  t h e  r e p o r t ,  

P l e a s e  c o n v e y  my c o n g r a t u l a t i o n s  t o  B i l l  B i l l i n g h a m ,  Ken 
P a r z y c h ,  a n d  K e n ' s  c o l l e a g u e s  i n  t h e  D e p a r t m e n t  o f  Economics  - 
a n d  B u s i n e s s .  



THE 
CONNECTICUT 
STATE 
COLLEGES 

Office of the 
Executive Director 

P.Q. BOX 2008 NEW BRITAIN, CONNECTICUT 06050 

October 2, 1978 

Dr. Edward L. Caldwell 
138 Steele Road 
West Hartford, CT 06119 

Dear Dr. Caldwell: 

I would like to thank you and your colleagues, Dr. Richard 
Ladd and Dr. John Doyle, for submitting so promptly your 
report on the proposed B.S. degree program in Business 
Administration at Eastern Connecticut State College. 

We appreciate very much your taking time from busy schedules 
to undertake this task. We also appreciate your specific 
suggestions. We will be working to build the library collec- 
tion as you suggest and will be looking for the specialized 
faculty talents you mention as we expand the staff, 

Again, thank you for your help in t.he development of this 
important program for our students at Eastern, 

TAP: jf 
cc: Dr. Richard Ladd 

Dr. John Doyle 
bc: ~r'esident Webb 

ames A. Frost 
/~xecutive Director 



Degrees Awarded a t  S.C.S.C. 
Master  of  Science ,  S p e c i a l i s t ,  and S i x t h  Year Program 

Arranged by Numbers and Concentra t ions  
from 1973-1975 

Year 

1973 
1974 
1975 

~ & i l  No. ~ ~ e c i a l i z a t  ions* Classroom Teachers - 
Elcmentarv & Secondarv 

453 - 
1090 p o t e n t i a l  6 t h  
Year c a n d i d a t e s  

*Areas of  s p e c i a l i z a t i o n  inc luded counsel ing ,  r ead ing  c o n s u l t a n t s ,  speech t h e r a -  
p i s t s ,  l i b r a r y  sc ience ,  s p e c i a l  educa t ion , . e t c . .  

Objec t ives  , 

.Stated broadly ,  among o b j e c t i v e s  which g radua tes  w i l l  b e  competent t o  

ach ieve  a re :  

A. Apply c o n c e ~ t s  of  humanis t ic  educat ion  i n  classroom and group 
s e t t i n g s .  

Be Apply methods of "infusion" a r e a s  of humanis t i c  educa t ion  i n t o  
a p p r o p r i a t e  on-going l e a r n i n g  s i t u a t i o n s .  

C. Develop and employ wi th  e x p e r t i s e ,  group methods, and t each ing  
s t r a t e g i e s  ( r o l e  p laying,  s imula t ion ,  v a l u e s  c l a r i f i c a t i o n  
s t r a t e g i e s ,  dec is ion-naking e x e r c i s e )  t o  f a c i l i t a t e  d i s c u s s i o n  
and involvement wi th  a s p e c t s  of pe r sona l  and i n t e r p e r s o n a l  
development. 

D. u t i l i z e  t h e  wealth of r e sources  r e c e n t l y  made a v a i l a b l e  f o r  
he lp ing  c h i l d r e n ,  t e e n s ,  and young a d u l t s  d e a l  w i t h  t h e i r  
concerns on a p p r o p r i a t e  l e v e l s  o f :  

1 S o c i a l  development - 
2. Career  development 
3. Cogni t ive  ego development 
4. Emotional development 
5. Conscience development 
6. Phys ica l  development ( h e a l t h ,  drugs ,  a l c o h o l ,  e t c . )  

E. Evaluate  t h e  e f f e c t i v e n e s s  of t h e i r  w o r k ' i n  terms o f  p u p i l  
growth.' 

F. Provide l e a d e r s h i p  through example and c o n s u l t a t i o n  wi th  
their col leagues .  

G. Provide classroom teachcrs  wi th  t h e  knowledge and s k i l l s  
necessary  t o  implcmcnt accepted  resea rch  f i n d i n g s  i n  t h e  
area  of c h i l d  dcvclopmcnt, human r e l a t i o n s ,  l e a r n i n g  theory ,  
and o l t c r n a t i v c  approaches t o  tci?ching s t r a t c g i c s .  



Program Content and i t s  Organiza t ion  

The fo l lowing program of  advanced s tudy  has  been des igned f o r  p r e p a r a t i o n  

of master  t e a c h e r s  i n  t h e  classroom. The i n n o v a t i v e  f e a t u r e s  a r e  t o o  numerous 

t o  desc r ibe .  However, some examples a re :  

The u s e  of a "systems approachtt t o  curr iculum development t o  e l i m i n a t e  
redundancy i n  a l l  courses  wi th  open-loop feedback f o r  cont inuous  im-  
provement. 

U t i l i z a t i o n  of  - t h e  psychologica l  p r i n c i p l e  o f  s p i r a l  l e a r n i n g .  

F l e x i b i l i t y  in.modular  sequence and up-dating of  d e s i g n s  i n  "modulestt 
of i n s t r u c t i o n .  

I n t e g r a t i o n  of t h e  c o n t r i b u t i o n s  o f  behav io ra l  and s o c i a l  s c i e n c e s  i n  
a l l  courses  thus  recogniz ing t h e  concepts  and t h e o r i e s  o f  psychology 
and sociology.  

. ~ r e r e ~ u i s i  t e s  

To b e  e l i g i b l e  f o r  t h e  program t h e  s t u d e n t  must g i v e  evidence  t h a t  he i she :  

1. Has completed an approved program of p r e p a r a t i o n  t o  h i s  a r e a  o f  
teaching.  

2. Holds a t  l e a s t  a m a s t e r ' s  degree.  

3. Possesses  an  a p p r o p r i a t e  t e a c h e r ' s  c e r t i f i c a t e .  

The i n s i g h t s  and s k i l l s  of  teaching,  psychology, and philosophy become t h e  

core around which classroom t e a c h e r s  a r e  enabled t o  employ a . v a r i e t y  of d i d a c t i c ,  

ch$pical,  .and e x p e r i e n t i a l  . l ea rn ing  a c t i v i t i e s  t o  s t i m u l a t e  bo th  c o g n i t i v e  and 

emotional  development i n  c h i l d r e n  and .youth. 

The descr ibed i n  d e t a i l  below b u i l d s  on t h e  competencies t e a c h e r s  

have a l ready  developed b u t  concen t ra tes  on removing t h e  n o t o r i o u s  l a g  between r e -  
3 

s e a r c h  and p r a c t i c e  i n  t h e  classroom. A minimum of s i x n c r e d i t  c o r e  o f f e r i n g s ,  

. t w o  t h r e e  c r e d i t  culminat ing  courses  and two t h r e e  c r e d i t  e l e c t i v e s  s e l e c t e d  i n  

terms of s tuden t  i n t e r e s t s  and needs w i l l  complete t h e  requi rements  f o r  t h e  advanced 

diploma. 

0 . The c o r e  offerings designed t o  a t t a i n  the m j o r  ob jcc t5ves  of t h e  program a r e :  
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Ed. 601 School and s o c i e t y  '. 3 semes te r  hours ' 

The q u a l i t y  of t h e  i n t e r r e l a t i o n s h i p s  among t axpayers ,  p a r e n t s ,  s t u d e n t s  and 

t h e  educa t iona l  p r o f e s s i o n a l  s t a f f  become t h e  b a s i s  f o r  de termining e d u c a t i o n a l  

p o l i c y  and d e c i s i o n  making. Emphasis i n  t h i s  course  w i l l  b e  placed on ways i n  

which t h e  classroom t e a c h e r  i s  an i n t e g r a l  p a r t  of  t h e  schoo l - soc ie ty  team and 

func t ions  a s  a change agen t  t o  develop harmonious r e l a t i o n s h i p s  wi th  t h e  v a r i o u s  

pub l i c s .  

Ed. 602 Comparative Study of Teaching S t r a t e g i e s  3 semes te r  hours  

T h i s  course  w i l l  c e n t e r  on t h e  development of v a r i o u s  t e a c h i n g  s t r a t e g i e s  t o  

meet t h e  academic needs of  t h e  mul t i - e thn ic  groups a t t e n d i n g  p u b l i c  schools .  En- 

p h a s i s  w i l l  be  placed on t h e  u s e  of  assessment t o o l s  f o r  de termining t h e  academic 

level  and p o t e n t i a l  of t h e  p u p i l ;  and d e v i s i n g  a p p r o p r i a t e  t e a c h i n g  s t r a t e g i e s  f o r  

h i s  optimum growth and development. 

Ed. 603 A l t e r n a t i v e  C l a s s r o a  Organ iza t iona l  ?IoZels 3 semes te r  hours  

Open-space Schools, Team Teaching, Non-gradedness,. V e r t i c a l  Grouping have 

a l l  been proposed and experimented wi th  a s  a l t e r n a t i v e  classroom o r g a n i z a t i o n a l  

u n i t s .  An in-depth  s tudy of t h e s e  v a r i o u s  models i n  terms o f  t h e i r  philosophy,  

o b j e c t i v e s ,  and p o t e n t i a l  f o r  a l l e v i a t i n g  some o f  t h e  e x i s t i n g  p r o b l e m  i n  t h e  

s t u d e n t s  classrooms w i l l  c o n s t i t u t e  t h e  con ten t  of t h i s  course .  

Ed. 604 Appl ica t ion  of Learning Theory t o  Classroom Procedures 3 semester  hours  

Research s t u d i e s  w i t h i n  t h e  l a s t  decade i n d i c a t e  t h a t  t h e r e  a r e  many al ter-  

native modes of l e a r n i n g ,  Th i s  course  w i l l  provide  t e a c h e r s . w i t h  t h e  c o g n i t i v e  

s k i l l s  necessary  t o  apply  them t o  s p e c i f i c  i n s t r u c t i o n a l  models f o r  t h e i r  classrooms.  

Ed. 605 Culminatine F i e l d  Study 3 semester  hours  

. An independent s tudy p r o j e c t  focus ing on t h e  a p p l i c a t i o n  of  t h e  l e a r n i n g  * 

@ 
t h e o r i e s  s tud ied  i n  previous  courscs  t o  t h e  s o l u t i o n  o f  a s p e c i f i c  problem o r  t h e  

development of  a  new program i n  t h e  students 'classroom. 



Ed. 606 S c s i n a r  f o r  Classroom Tcachcrs 3 semester  hours  

A caps tone  exper ience  designed t o - i n t e r f a c e  theory  and p r a c t i c e  i n t o  ac t ion .  

Case s tudy ana lyses ,  s i t u a t i o n a l  m a t e r i a l  and aud io -v i sua l  m a t e r i a l s  o f  the  

s t u d e n t ' s  f i e l d  exper iences  w i l l  serve a s  t h e  b a s i s  f o r  seminar d i scuss ions .  

The fo l lowing courses  r e p r e s e n t  a  sampling of  c u r r e n t  g r a d u a t e  o f f e r i n g s  

which a s tuden t  may s e l e c t ,  under advisement, from a t o t a l  o f  695 g radua te  courses  

and i n t e r d i s c i p l i n a r y  i n s t i t u t e s  f o r  elementary and secondary t e a c h e r s  t o  broaden t 
h i s  p r o f e s s i o n a l  background and competency o r  t o  e n r i c h  h i s  l i b e r a l  education.  En- 

ro l lmen t  i n  600 l e v e l  courses  a r e  g e n e r a l l y  l i m i t e d  t o  c a n d i d a t e s  f o r  t h e  S p e c i a l i s t  

i n  Education Diploma. 

Adm. 651 - The Open Elementary School: Organiza t ion  and Operat ion 
Adm. 652 - The Middle School: Organiza t ion  and Opera t ion  
CD 570 - Speech and Language Disorders  of  Disadvantaged & C u l t u r a l l y  Dif -  

f e r e n t  Chi ldren  
Cns. 569 - Humanistic Counseling 
Cns. 673 - The Counselor and t h e  Except ional  Chi ld  
E.S. 550 - Energy Resources 
Econ. 560 - Urban Econmic  Problerns 
Ed, 514 - Education of  t h e  G i f t e d  

'XD 573 - C r e a t i v i t y  
Psy. 526 - Theor ies  of P e r s o n a l i t y  
Psy. 539 - Mental Health i n  t h e  Classroom 
R.M. 591 - Educational  ?.leasureneat f o r  t h e  Classroom Teacher:  Methods of  

Research i n  Behavioral  Sciences  
Soc. 567 - Comparative F m i l y  I n s t i t u t i o n s  
Urb.- 551 - Urbanizat ion and t h e  American C u l t u r e  a<.- 

Ed. 529 - Piage t  f o r  Teachers . . 

H.E. 550 - Drug Abuse Education 
H.E. 559 - Programs of Comuni ty  Heal th  
U) 520 . -  Science  and t h e  Environment 
I D  546 - Environmental S tud ies  I n s t i t u t e  
I D  550 - Workshop i n  t h e  Dynamics of In te rg roup  C o n f l i c t  
Rdg. 565 - Reading i n  t h e  Secondary School 
Rdg. 660 - I s s u e s  and Innovat ions  i n  t h e  Teaching of Reading 
S.Ed.'  533 - Developnental Processes and t h e  Except ional  Learning Disabled 

Chi ld  
S.Ed. 621 - I n t e r p e r s o n a l  S k i l l s  , 

I n  a d d i t i o n ,  classroom teachers  i n  secondary educat ion  may s e l e c t  advanced 

courses  o f f e r e d  by t h e  fo l lowing departments: Engl ish ,  Mathematics, Data Process ing,  

Ear th  Science,  Economics, Educational  Foundations and ~ e s e a r c h ,  Geography, I Ica l th ,  

His to ry ,  Foreign Language, Philosopliy, P o l i t i c a l  ~ c i c n c c ,  P h y s i c a l  Education, Rec- 



r e a t i o n  and Le i su re ,  Psychology, Sociology and Anthropology, S p e c i a l  Education, 

!&eater, Reading, I n s t r u c t i o n a l  Technolosy, A r t ,  Biology, Environmental Education,  

Adminis t ra t ion  and Supervision.  

P r o f e s s i o n a l  S t a f f  

A s t r o n g  f e a t u r e  of  t h e  program i s  the  classroom t e a c h i n g  exper ience  and 

p r o f e s s i o n a l  e x p e r t i s e  of t h e  f a c u l t y ,  some o f  whom have earned n a t i o n a l  recogni-  

t i o n  i n  t h e i r  f i e l d s .  

F lo rence  P l a t o ,  Ed. D. 
B.S., Southern Connecticut  S t a t e  Col lege  
M.A., F a i r f i e l d  Univers i ty  
Ed. D., New York Univers i ty  ' 

Theor ies  of  Learning, Diagnoses and Remediation i n  l lathematics,  Teaching of  
Met r i ca t ion ,  Cuisenai re  

. . . . 
Rudolph Pohl, Ed. D. 
A.B., Rutgers Unive r s i ty  
M.S., Syracuse Unive r s i ty  
M.A., Univers i ty  of Colorado 
Ed. D., Un ive r s i ty  of I l l i n o i s  

Chi ld  Develop=ent, E a r l y  Childhood Education, Education o f  t h e  G i f t e d  

Carol  Shea, Ph.D. 
A.B., A lbe r tus  Hagnus 
M.A., Southern Connecticut  S t a t e  Col lege  
Ph.D., Unive r s i ty  of Connecticut  

Methods i n  Reading and Language A r t s  
Reading Curriculum 

. Ear ly  Childhood Reading Approaches 

V i r g i n i a  Wright, Ed. D. 
B.S., Wilson Teachers Col lege  
M.A., George \dashington Unive r s i ty  
Ed. D., Univers i ty  of  FI issour i  

Chi ld  Development 
Curriculum 

. Guidance 

!i%omas Pond, Ed. D. 
B.S., Southern Connecticut  S t a t e  Col lege  
N.A., Ed, D.,  Univcrs i ty  of Minnesota 

Methods i n  Mathmat ics  
Curriculum 
School and Community Relationships 

@ R o s s a l i e  Pinkban, p11.D. 
B.S., Univers i ty  o f  Lowcf 1 
M o s t ,  Southern Connccticut  S t a t c  Col lege  
Ph.D., Univcrs i ty  of Connccticut  

Methods i n  Ileading ;11nd Langt ia~c  A r t s  
C u r r i c u l u ~ ~ ~  I'lnnning 



Oscar  Wiegand, Ed, D. , 
B,S,, Glassboro  S t a t e  C o l l e g e  
M.A., Mon tc l a i r  S t a t e  Co l l ege  
Ed. D., Columbia U n i v e r s i t y  

Secondary Curr iculum 
Secondary Teaching hlethods . 

Adding t o  t h e  s t r e n g t h  of t h e  program, i n s t r u c t o r s  from o t h e r  d i s c i p l i n e s  are 
t o  o f f e r  cou r ses  i n  t h e i r  a r e a s ,  

. 
Benjamin Levy, Ph.D. 
BOA., M.A., Ph.D., New York U n i v e r s i t y  

Urban S t u d i e s ,  Ifuman R e l a t i o n s  

Shawky F. Karas ,  Ed. D. 
B.S, , Cai ro  U n i v e r s i t y  
M.A., Ed. D. Columbia U n i v e r s i t y  
.M.S., Rutgers  U n i v e r s i t y  

Research and Measurement . . 

P h y l l i s  Gel ineau ,  Ph.D. 
B. Nus., Boston U n i v e r s i t y  
M. Ed., U n i v e r s i t y  o f  Xew Hampshire 
Ph.D., U n i v e r s i t y  of Connect icu t  

Methods i n  Nusic  
I n t e g r a t i o n  of t h e  A r t s  i n  t h e  Curr iculum 

Working c l o s e l y  w i t h  t h e  f a c u l t y  w i l l  b e  t h e  Dean o f  Gradua te  S t u d i e s ,  The 

Dean o f  P r o f e s s i o n a l  S t u d i e s ,  t h e  Dean of  A r t s  and S c i e n c e s ,  and Chairmen and Co- 

o r d i n a t o r s  o f  d i s c i p l i n e s  and  programs i n  a l l  secondary  a r e a s .  The program w i l l  

be coord ina t ed  and supe rv i sed  by t h e  Chainnan o f  t h e  Department o f  Educat ion .  

I n s t i t u t i o n a l  Resources and F a c i l i t i e s  C o n t r i b u t i n g  t o  t h e  Educat ion  S p e c i a l i s t s  
Program 

The  convenient  l o c a t i o n  o f  Southern  Connec t i cu t  S t a t e  C o l l e g e  w i t h  i t s  modern 

fac i l i t ies  and b u i l d i n g s  and easy  a c c e s s  t o  t h e  modern Connec t i cu t  highway sys tems 

w i l l  e n a b l e  t e a c h e r s  from a l l  a r e a s ,  t o  t r a v e l  t o  t h e  c o l l e g e  w i t h i n  t h e  hour .  

. Sou the rn  Connect icu t  S t a t e  Co l l ege  is l o c a t e d  i n  t h e  hub o f  l a r g e  urban  c e n t e r s  -- 
New Haven, Br idgepor t ,  Waterbury. 

A Reading Center ,  Urban S t u d i e s  Cen te r ,  and C l i n i c a l  S e r v i c e s  Cen te r  o f f e r  

i n c r e a s e d  o p p o r t u n i t i e s  f o r  s tudy  and r e sea rch .  I n t e r n a t i o n a l  a r e a s  s t u d i e s ,  i n -  

. t e r d i s c i p l i n a r y ,  and i n t e r d e p a r t m e n t a l  programs a<e a v a i l a b l e  t o  c l a s s r o m  t e a c h e r s  

t o  broaden experiences adopted  t o  t h e  c lass room s i t u a t i o n .  



~ o u t h e r i i  ~ o n n e c t i c u t  S t a t e  College i s  e x c e l l e n t l y  equipped t o  provide  t h e  

@ t r a i n i n g  f o r  which t h i s  new program i s  designed. I t s  l i b r a r y  and o t h e r  i n s t r u c -  

t i o n a l  s e r v i c e s  have a  long h i s t o r y  of  c o n t r i b u t i n g  t o  developing t h e  t r a i n i n g  of  ~ 
thousands o f  ~ o n n e c t i c u t ' s  t eachers .  The new program w i l l  more f u l l y  u t i l i z e ,  

I 

b u t  n o t  over tax ,  such f a c i l i t i e s  a s  multi-media, aud io -v i sua l ,  independent  s tudy 

.lab, small-group d i s c u s s i o n  rooms, one-way viewing rooms, mic ro f i lm r e a d e r s ,  and 

' o t h e r  f a c i l i t i e s .  " 

Phys ica l  F a c i l i t i e s  

S c i e n t i f i c  and t e c h n i c a l  equipment and l a b o r a t o r i e s  p rov ide  e x c e l l e n t  oppor- 

t u n i t i e s  f o r  s tudy  and research .  

The Col lege ' s  Hi l ton  C. Buley L i b r a r y  c o n t a i n s  o v e r  500,000 books, p e r i o d i c a l s ,  

documents, microf i lm,  and microcards.  Other a v a i l a b l e  r e s o u r c e s  i n c l u d e  Connecti- 

cu tmemorab l i a  and h i s t o r y  i n  tk Connecticut  Room and a unique  c o l l e c t i o n  of  

@ 
c h i l d r e n ' s  h i s t o r i c a l  l i t e r a t u r e  i n  t h e  Carolyn Sherwin B a i l e y  c o l l e c t i o n .  

. ,The L ib ra ry  i s  a i r -condi t ioned,  and w i t h  i t s  s tudy  c a r r e l s  and r e a d i n g  rooms, 

i s  a comfortable,  convenient  p l a c e  f o r  s tudy and resea rch .  High f i d e l i t y  l i s t e n i n g  

equipment of both  conso le  and earphone t y p e  i s  a v a i l a b l e .  

An impor tant  f a c i l i t y  i s  t h e  Curriculum Center  where s t u d e n t s  w i l l  f i n d  a  

wide range o f  t h e  most up-to-date i n s t r u c t i o n a l  and cur r i cu lum m a t e r i a l s .  

Xns t ruc t iona l  f a c i l i t i e s  p e r t i n e n t  t o  t h e  p r e p a r a t i o n  o f  classroom s p e c i a l i s t s  

inc lude:  

(a) A c o l l e c t i o n  o f  t each ing  v ideo- tapes  i s  a v a i l a b l e  f o r  a n a l y s i s .  

(b) A multi-media p r e s e n t a t i o n  system, employing open and c losed  c i r c u t  
t e l e v i s i o n ,  and e l e c t r o n i c  a i d s  t o  t e a c h i n g  and r e s e a r c h .  

(c) The Rcading c e n t e r  of t h e  Department o f  Reading, u t i l i z i n g  t h e  most 
up-to-date tcc\ iniques not  only i n  connect ion  wi th  t h e  Reading C l i n i c  
b u t  a l s o  i n  t h e  process  of prepar ing  colnpetent c lassroom t e a c h e r s .  

S t a f f e d  by n a t i o n a l l y  known s p e c i a l i s t s  i n  t h e  f i e l d ,  t h e  Rcading 
Center  h a s  rccc ivcd acclaim a s  a modal f o r  c o l l c g c s  and school  systems 
planning t o  c s t n b l i s t ~  reading s e r v i c e s .  I n  r e c o g n i t i o n  of t h e  C c n t c r ' s  
s i g n i f i c a n t  c o n t r i b u t i o n s  tllc f c d c r a l  government h a s  supported a number 
o f  Reading Institutes a t  tlic Collcgc. 



, (d) Computer Center  used i n  advanced research .  . 
(e) Spec ia l i zed  psychologica l  l a b o r a t o r i e s .  

( f )  Language l a b o r a t o r i e s .  

,(g) Child ~ e v e l o p n e n t  Center  which s e r v e s  a s  a  model f o r  p o t e n t i a l  s i x t h  
y e a r  classroom t e a c h e r s  t o  observe  and e v a l u a t e  a p p r o p r i a t e  programs 
and e f f e c t i v e  u s e  of l e a r n i n g  m a t e r i a l s .  

(h) Center  f o r  Urban S t u d i e s  o f f e r s  courses  and c u r r i c u l a  s p e c i f i c a l l y  
designed f o r  t h o s e  i n t e r e s t e d  i n  c m u n i t y  a c t i o n  programs, community 
development, and commznity r e l a t i o n s .  It prov ides  a c h a l l e n g e  t o  
t e a c h e r s  f o r  i n n e r  c i t y  schools  t o  broaden t h e i r  backgrounds i n  human 
growth and development. 

I 

(i) Center  f o r  Education ~ e s e a r c h  f a c i l i t i e s  a r e  a v a i l a b l e  t o  t e a c h e r s  
in t h e  s i x t h  yea r  program and w i l l  b e  inva luab le ,  i n  t h e  e v a l u a t i o n  and 
a p p r a i s a l  components of  t h e  program. 

P rov i s ion  f o r  Proqram Evaluat ion  and Follow-Up 

1. A f i n a l  e v a l u a t i v e  exper ience  f o r  s t u d e n t s  wi l l  b e  provided.  
Th i s  may t a k e  t h e  form of a  f i e l d  s tudy  o r  major culminat ing  p r o j e c t .  

2, Graduates of  t h e  program w i l l  b e  fol lowed up a f t e r  two y e a r s  and t h e  
. feed-back w i l l  b e  used i n  progran e v a l u a t i o n  and r e v i s i o n .  

3. Facu l ty  involved i n  t h e  progran w i l l  meet t o  d i s c u s s  i n n o v a t i v e  pro- 
cedures  and e v a l u a t e  s t u d e n t s '  a p p r a i s a l s .  

4. Graduates o f  t h e  progran w i l l  b e  i n v i t e d  t o  r e t u r n  t o  t h e  c o l l e g e  t o  
p a r t i c i p s t e  i n  s e n i n a r s  t o  d i s c u s s  v a r i o u s  f a c e t s  o f  t h e  program and 
reconmendations f o r  change i f  needed. 

Number of S tuden t s  

It is  es t imated  t h a t  t h e r e  would b e  40-50 s t u d e n t s  e n r o l l e d  t h e  f i r s t  year .  

I f  approved, i t  i s  a n t i c i p a t e d  t h e  program w i l l  b e g i n  i n  t h e  F a l l  of  1976. The 

first degree  w i l l  b e  awarded Nay 1979. 

A. I n s t i t u t i o n a l  approval  - A p r i l  5, 1976 

B, Cons t i tuen t  u n i t  board approval  - September 1976 

C. May 19.79 

The previous  pages i n d i c a t e  t h e  Education Department's r e c o g n i t i o n  of  t h e  

fact  t h a t  a  p o t e n t i a l  n n r k c t  f o r  advanced g radua te  s tudy  e x i s t s  i n  Connecticut  f o r  

clnssroom teuchers  whose primary in teres t :  i s  i n  t l ic  classroom. 



Focusink on the application of research t o  teaching s trategies ,  human relat ions I 
* k i l l s ,  and organizational models the program seeks t o  develop a Classroom Teacher 

Special ist  with dynamic s k i l l s  to  improve the quality of education. 
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REPORT OF THE CONSULTANTS TO SOUTHERN CONNECTICUT 
STATE COLLEGE ON THE PROPOSED SIXTH Y E N l  PROGRAM 

FOR CLASSROOM TEACHER SPECIALIST 

The consul t ing  team of D r .  Mario D. Fan t in i ,  Dean, School o f  

Education, Univers i ty  of Massachusetts,  D r .  John A. S a n t i n i ,  Chairperson, 

Department of Education, Connecticut College, and D r .  Ralph 3 .  Yulo, Jr., 

Professor  of Science Education, Eas tern  Connecticut S t a r e  College,  endorse 

wi th  enthusiasm t h e  Southern Connecticut S t a t e  College idea  of  a S i x t h  

Year Program f o r  Classroom Teacher S p e c i a l i s t s .  

The proposal  is  t imely because i t  emphasizes t h e  in - se rv ice  

t r a i n i n g  of ca ree r  teachers .  Anyone who is  f a m i l i a r  wi th  school  systems 

real ize; :  t h a t  t h e r e  is  a need t o  reach a segment of t h e  t eacher  popula t ion  

whose members usua l ly  a r e  tenured and have been i n  t h e  schools  f o r  a  

sus ta ined  per iod  of t i m e .  These ind iv idua l s ,  by and l a r g e ,  a r e  n o t  seeking 

p ro fess iona l  development i n  such a r e a s  a s  supervis ion ,  a d m i n i s t r a t i o n  and 

resea rch ,  bu t  i n  programs which w i l l  enable  them t o  do advanced work I n  

teaching.  This  focus on t h e  continued development of c a r e e r  t e a c h e r s  

s a t i s f i e s  a  c l e a r  contemporary need i n  today 's  educat ional  a r e n a  and should 

b e  s t r o n g l y  supported by t h e  school  d i s t r i c t  leadership .  It is thus  an 

appropr ia t e  r o l e  f o r  a  c o l l e g e  wi th  an  es t ab l i shed  t r a c k  record  i n  d e a l i n g  
L 

with  teacher  prepara t ion .  

The proposal  has t h e  p o t e n t i a l  f o r  serving a s  t h e  framework f o r  an 

exemplary and innovat ive  program f o r  ca ree r  teachers .  It r e f l e c t s  a  h i g h  

l e v e l  of f o r e s i g h t  and thoughtfulness regarding t h e  d e s i r a b l e  components of  

such a program. We a r e  impressed by t h e  balance between a s o l i d  t h e o r e t i c a l  

foundation,  a s  r e f l e c t e d  i n  the  co re  courses,  and the  oppor tun i ty  t o  meet 

i n d i v i d u a l  needs and i n t e r e s t s  through f i e l d  study and app l i ed  research .  - - .- . 7  
. . . .ad1  



a Consultants  r e p o r t  (Continued) 

S imi la r ly ,  w e  applaud t h e  oppor tun i t i e s  f o r  f l e x i b i l i t y  and indiviclual iza-  

t i o n  made p o s s i b l e  by t h e  i n c l u s i o n  of s e v e r a l  e l e c t i v e s .  

In  making these  comments, w e  a r e  opera t ing  under t h e  assumption 

t h a t  Southern Connecticut S t a t e  College has  the  resources  t o  mount t h e  

e f f o r t  o u t l i n e d  i n  t h e  proposal.  I n  o t h e r  words, our  r e p o r t  is i n  r e a c t i o n  

t o  t h e  proposal  i t s e l f  and should not  be  construed a s  a  c o m e n t a r y  o r  

judgment on t h e  means of de l ive ry .  

W e  b e l i e v e  t h e  proposal  con ta ins  many of t h e  i n g r e d i e n t s  f o r  a n  

important  new d i r e c t i o n  i n  t h e  continuing education of career t eachers .  In 

its p r e s e ~ i t  form, however, t h e  proposal  does no t  c l e a r l y  manifest: t h e  unique 

p o t e n t i a l  s o  evident  t o  us from our conversa t io~ l s  wi th  t h e  p r o p o s a l w r i t e r s .  

We o f f e r  t h e  fol lowing sugges t ions  t o  s t rengthen t h e  proposal: 

1. A major de f i c i ency  is  t h e  l a c k  of a n  e x p l i c i t  s t a t ement  

of t h e  goa l s  of t h e  program. 

(a) What is your conception of t h e  p ro fess iona l  career 

teacher?  

(b) What assumptions does Southern Connecticut S t a t e  

College make about h i s / h e r  understandings, knowledge, 

s k i l l s ,  and values?  

(c) What q u a l i t i e s  does t h e  Southern Connecticut S t a t e  Col lege  

s t a f f  s tand f o r  t h a t  they hope t h e  t eachers  w i l l  r e p r e s e n t  

a f t e r  p a r t i c i p a t i n g  i n  t h e  program? 

(d) What does a c a r e e r  teacher look l i k e ,  and a c t  l i k e ,  

and what competencies does he/she possess? 



@ C o n s u l t a n t s r e p o r t  (Continued) 

2. W e  encourage t h e  idea  presented during our conference t h a t  t h e  

program a s  implemented, a s  w e l l  a s  each of its courses,  w i l l  exemplify t h e  

va lues ,  s k i l l s ,  and conceptual framework f o r  which t h e  program s tands .  

3. An important implementation aspect  of t h e  previous recommendation 

is t o  be  s u r e  t h a t  t h e  program is individual ized t o  meet t h e  unique needs of 

each p a r t i c i p a n t .  I n  order  t o  f a c i l i t a t e  t h i s ,  w e  suggest t h a t  each candidate  

b e  provided a c lea r . s t a tement  of t h e  program's goals  and conceptual  framework 

designed i n  such a way t h a t  i t  can be used as a self-assessment inventory.  

We mean by t h i s  a "picture" of t h e  profess ional  career  teacher ,  as envisioned 

by SoutElern Connecticut S t a t e  College, which can b e  used a s  a frame of  

reference .  This should he lp  t h e  teacher  and h i s / h e r  advisor  t o  determine 

e x i s t i n g  s t reng ths  and needs a s  a b a s i s  f o r  program planning. 

4. A c l o s e l y  r e l a t e d  recommendation is t o  r e q u i r e  t h e  cand ida te  t o  

s e c u r e  t h e  percept ions  of a t h i r d  p a r t y  (e.g. p r i n c i p a l ) ,  us ing an  inventory  

i d e n t i c a l  t o ,  o r  s i m i l a r  t o ,  t h a t  used f o r  self-assessment. Our a n t i c i p a t i o n  ~ 
would then b e  t h a t  t h e  t eacher ' s  program would be based on t h e  i n t e g r a t i o n  of 

t h e  i n p u t  from t h e  self-assessment, t h e  t h i r d  pa r ty  assessment, and t h e  adv ice  

of t h e  f a c u l t y  advisor.  

5 .  The idea  of a S i x t h  Year Program f o r  Classroom Teacher S p e c i a l i s t s  

may w e l l  b e  unique, bu t  it s t i l l  seems advisable  t o  make a thorough s e a r c h  of 

t h e  l i t e r a t u r e  t o  see i f  o the r  such programs p resen t ly  e x i s t  and, i f  so ,  what 

might be learned from them. 

6. We b e l i e v e  t h a t  f r e e  e l e c t i v e s  a r e  a c r u c i a l  a spec t  of any program 

t h a t  s t r i v e s  t o  be responsive t o  teachers  a s  individuals .  Thus, we endorse 

the  generous opportunity f o r  e l e c t i v e s  i n  the.proposa1. 'We a r e  concerned, 



Consultants  r e p o r t  (Continued) m 
however, t h a t  t h e  e l e c t i v e s  appear t o  be l imi ted  t o  t h e  f i e l d  of education. 

If t h e  c o l l e g e ' s  v i s i o n  of a c a r e e r  teacher inc ludes  t h e  i d e a l s  of a 

l i b e r a l l y  educated person, it  i s  conceivable t h a t  some candidates  may need 

t o  op t  f o r  courses ou t s ide  t h e  f i e l d  of education. 

7. The capstone course ("current Issues....") seems t o  b e  we l l  

conceived. We hope an important goal  of t h i s  seminar w i l l  be  t o  have 

t eachers  become aware of t h e i r  p o t e n t i a l  as change agents  and educa t iona l  

l e a d e r s  i n  t h e i r  schools,  i n  t h e  profess ion,  and i n  t h e i r  communities. 

8 .  Our conception of a p rofess iona l  teacher  inc ludes  t h e  notion 

t h a t  he /sne  i s  capable of continuing self-growth. I f  t eachers  a r e  t o  assume 

a n  inc reas ing  l e v e l  of r e s p o n s i b i l i t y  f o r  t h e i r  own development and growth, 

they must possess o r  be  provided wi th  s k i l l s  and t o o l s  f o r  se l f -ana lys i s  and 

s e l f  -enrichment. 

Tn sum, w e  wish t o  r e i t e r a t e  our enthusiasm and support  f o r  Southern 

Connecticut S t a t e  c o l l e g e ' s  idea  of a S ix th  Year Program f o r  Classroom Teacher 

S p e c i a l i s t .  W e  ag ree  t h a t  i t  i s  a n  idea  whose time has come, and we s i n c e r e l y  

applaud t h e  e f f o r t s  and v i s i o n  of t h e  proposal  s t a f f .  

Mario D. F a n t i n i  

John A. S a n t i n i  

L 

i 

March 2,  1978 



INSTITUTIONAL RESPONSE TO 
COKSULTANTS SUGGESTIONS 

SIXTH-YEAR PROGRAM FOR 
CLASSROOM TEACHER SPECIALIST 

Southern Connecticut S t a t e  College 

The Department of Education wishes t o  thank the  consulting team, l i s t e d  
below, f o r  t h e i r  penetrating and enthusias t ic  report:  

Dean Mario Fant ini  
School of Education, University of Massachusetts 

D r .  John Santini ,  Chairperson 
Department of Education, Connecticut College 

D r .  Ralph Yulo 
Professor of Education, Eastern Connecticut 
S t  a t e  College 

A summary of t he  consultants'  suggestions and the  col lege 's  responses 
a re  de ta i led  here : 

CONSULTANTS' SUGGESTIONS 

1. Define the  qua l i t i e s  which t h e  Southern Connecticut S ta te  College 
s t a f f  believes a model classroom teacher should possess. 

3. A statement of t h e  qua l i t i e s  which a model classroom teacher 
should possess should be presented t o  each candidate f o r  admission 
t o  t he  program t o  be used as a self-assessment inventory. This can 
help the  teacher and his/her advisor t o  determine exis t ing strengths 
and needs as a basis  f o r  program planning. 

- ,  

4. Require the  candidate t o  secure t he  perceptions of a t h i r d  pWty 
(e.g., his/her pr incipal)  using an inventory of qua l i t i e s  i den t i ca l  
t o  or/similas t o  t ha t  used f o r  self-assessment. Design the teacher 's  
program t o  meet the  needs based on the  integrat ion of the  self-assess- 
ment, t h e  t h i r d  party assessment, and the  advice of t he  facul ty  advisor. 

We accept each of these suggestions completely. 

A Self-Assessment Docment Committee has been established i n  the  
Department of Education t o  prepare the f i n a l  version of the  document 
which w i l l  l i s t  t he  qua l i t i e s  which the  Southern Connecticut facul ty  
believe a model classroom teacher should possess. 

The Self-Assessment Document w i l l  s t a t e  more succinctly t he  qua l i t i e s  
of a model teacher which were discussed i n  the  program proposal. A 
d r a f t  i s  attached as Appendix A. 



I n s t i t u t i o n  Response t o  Consultants Suggestions - 2 - May 14, 1978 
(scsc) 

The t h i r d  par ty  assessment i s  an excellent means f o r  t he  teacher 's  
supervisor(s)  t o  become involved i n  his/her program. In some cases 
evaluation instruments used i n  t he  techer ' s  school system may be 

e used fo r  t h i s  purpose. 

The teachers program w i l l  then be designed t o  meet the  needs 
iden t i f i ed  through self-assessment, th i rd-par ty  assessment, and 
advice of t he  facul ty  advisor. 

CONSULTANTS' SUGGESTIONS 

2. The program as implemented, as well  as each of i t s  courses, should 
exemplify t he  values, s k i l l s ,  and conceptual framework f o r  which the  
program stands . 

COLIXGE RESPONSE -- 
We accept t h i s  suggestion, and we of fe r  out l ines  fo r  t h ree  courses 
which w i l l  const i tute  the  core requirements f o r  t he  program, 
Education 611, 612, and 9, as evidence of our commitment t o  t h i s  
principle.  They are attached as Appendix B,  Present facu l ty  as 
l i s t e d  i n  the  Application f o r  Licensure are  qual i f ied and available 
since only one or  two courses would i n i t i a l l y  be offered each semester 
within the  department. 

CONSULTANTS' SUGGESTIONS - 
a 6. We believe t h a t  f r e e  e lec t ives  a re  a cmrcial aspect of any program 

t h a t  s t r i v e s  t o  be responsive t o  teachers as individuals. Thus we 
endorse t h e  generous opportunity fo r  e lect ives  i n  t he  proposal. We 
a re  concerned, however, t h a t  the  e lec t ives  appear t o  be l imited t o  
t h e  f i e l d  of Education. If the  college's  version of a model classroom 
teacher includes the qua l i t i e s  of a l i b e r a l l y  educated person, it i s  
conceivable t h a t  some candidates may need t o  opt f o r  courses outside 
the  f i e l d  of Education. 

COLLEGE RESPONSE 

The college facu l ty ' s  vis ion of a model classroom teacher does indeed 
include the  qua l i t i e s  of a l i b e r a l l y  educated person, 

It i s  not correct ,  however, t h a t  all of the  e lect ives  i n  t h e  program 
as  proposed were confined t o  Education courses. 

The program as proposed followed a typ ica l  pat tern f o r  graduate-level 
Education programs a t  Southern Connecticut S t  a t e  College, nmely: 

50% required Education courses. 
30% e lec t ive  courses *om any area determined by 

student and advisor t o  be relevant t o  t he  program. 
These courses mw be elected from 1i.beral a r t s  f ie lds .  

20% e lec t ive  courses i n  Education t o  amplify and develop 
areas dea l t  wit$.n the. required core of t he  program. 



I n s t i t u t i o n  Response t o  consultants Suggestions - 3 - MW 14, 1978 
(scsc )  

It should be pointed out t h a t  while t h e  required F ie ld  Study course 
has an Education l a b e l  (par t  of t h e  5% of t h e  program i n  required 
Education courses) the re  i s  nothing t o  prevent t he  student from 
employing humanistic o r  s o c i a l  o r  behavioral science methods and 
concepts i n  t h e  study, 

In  response t o  t h i s  suggestion by t h e  consultants,  t h e  f acu l t y  have 
determined t h a t  i n  spec i f i c  cases students may be given permission 
t o  devote one or  both of t h e  courses o r ig ina l l y  designated as 
e l ec t i ve  courses i n  Education t o  making up l i b e r a l  arts def ic iencies .  

Therefore, i n  response t o  t h e  consultants suggestion t h e  col lege 
decided t h a t  with t h e  concurrence of t h e  adviser up t o  50% of t h e  
program could be i n  l i b e r a l  a r t s  i f  appropriate f o r  t h e  individual  
student. 

CONSULTANTS'S SUGGESTIONS 

7. The capstone course ("current Issues...") seems t o  be we l l  conceived. 
We hope an important goal  of t h i s  seminar w i l l  be t o  have teachers 
become aware of t h e i r  po t en t i a l  as change agents and educational. 
leaders  i n  t h e i r  schools, i n  t h e  profession, and i n  t h e i r  communities. 

8. Our conception of a profess ional  classroom teacher includes t h e  notion 
t h a t  he/she i s  capable of continuing s e l f  growth. I f  teachers  are  t o  
assume an increasing l e v e l  of respons ib i l i ty  f o r  t h e i r  own development 
and growth, they must possess o r  be provided with s k i l l s  and t oo l s  f o r  
se l f -analysis  and s e l f - en r i ck~en t .  

COLLEGE RESPONSES 

We accept these  comments and concur with them completely. 

The capstone course, as wel l  as  o ther  Education courses i n  t h e  program, 
w i l l  build awareness i n  t he  teachers of t h e i r  po t en t i a l  as change agents 
and educationaJ, leaders.  These are  q u a l i t i e s  which i den t i fy  as  a t t r i b u t e s  
of t h e  model classroom teacher. 

Capabil i ty f o r  continuing, s e l f - i n i t i a t e d  growth i s  a l so  one of t h e  
a t t r i b u t e s  which the  program w i l l  seek t o  develop. It would be a 
product. of many of t he  other  s k i l l s  and q u a l i t i e s  t o  be emphasized i n  
t h e  self-assessment and i n  t h e  required courses i n  t h e  program. Some 
of these  other  s k i l l s  are: 

a. communication and l i s t en ing  
b, classroom observation and da t a  gathering 
c. problem solving and con f l i c t  resolut ion 
d. mutual. goal  s e t t i ng  

The program emphasizes t h e  purposes of profess ional  grotrth and s e l f  
improvement through guided se l f -analysis  with t h e  individual  program 
s t ructured t o  build teaching strength.  Elect ives  a re  individual ly  
designed, divided between education and l i b e r a l  a r t s  as needed t o  
f u l f i l l  t h e  goals of t h e  s tudent ' s  program. 



, - In s t i t u t i on  Response t o  Consultants Suggestions - 4 -  May 14, 1978 

The focus i s  upon the  iden t i f ica t ion  of r e a l  problems per t inent  t o  t he  
student 's  s i tua t ion ;  problems which require change and the  solut ion 
of which w i l l  r e s u l t  i n  change. Improvement should occur i n  t he  
teacher 's  s i tua t ion  as the  r e su l t  of the  teacher 's  work on the  program. 

Solutions must be developed with the  pupils i n  mind and with t he  
cooperation of fellow educators and of t h e  community. 

CONSULTANTS' SUGGESTIONS 

5. The idea of a Sixth-Year Program f o r  Classroom Teacher Spec ia l i s t  may 
wel l  be unique, but it s t i l l  seems advisable t o  make a thorough search 
of t he  l i t e r a t u r e  t o  see if other such programs presently e x i s t  and, i f  so, 
what might be learned from them. 

COLrnE RESPONSE 

Based upon study and review, the  idea of the  teacher as  a spec i a l i s t  
remaining i n  the  classroom appears t o  be unique. 



SELF ASSESSMEIJT WCUI*ENT 

SIXTH YEAR GRflDUAm PROGXiM 

EDUCATION DEPARDrnhT 

SOUTHERN CONNECTICUT STATE COLmGE 

• We affirm the belief that teacher growth will be fostered by a rigorous 

study of the teacher's strengths and areas of needs. Use of this document 

will be one means of reviewing the teacher-student's background and knowledge 

of the profession. There will be an assessment in pre and post sessi.ons Lo 

indicate the changes that have taken place in the teacher and in his/her 

teaching situation. 

Self Assessment Document Committee 
Sixth Year Program for Classroom Teacher Specialist 



1 Self-Assessment Document 

1. Attainment of Goals f o r  General Education of  t h e  Teacher 
The Teacher 
a. ind ica tes  i n t e r e s t  i n  and appreciat ion f o r  present  day achievements and 

a c t i v i t i e s  'in t h e  a r t s ,  music, l i t e r a t u r e ,  science and mathematics 

1 
Low 

5 
High 

b. ind ica tes  i n  teaching a proper sense of  values and a s a t i s f y i n g  philosophy 
of education 

1 2 
Low 

5 
High 

c. ind ica tes  through p a r t i c i p a t i o n  a sense of r e s p o n s i b i l i t y  f o r  aiding i n  
- t h e  betterment of soc ia l ,  economical, p o l i t i c a l  and s p i r i t u a l  l i f e  

1 
Low 

5 
High 

d. uses spoken and wr i t t en  language e f f e c t i v e l y  i n  t h e  communication of 
ideas  (see a l s o  sub t o p i c s )  

1 2 3 4 5 
Low High 

e .  1 )  wr i t e s  c l e a r ,  l o g i c a l l y  expressed expository prose cons i s t en t ly  

1 
Low 

1 
Low 

1 
Low 

1 a Low 

2)  wr i t e s  without ser ious  grammatical o r  punctuation e r r o r s  

5 
High 

5 
High 

3)  appl ies  knowledge of grammar t o  improve wr i t ing  and speaking 

5 
High 

4 )  speaks cor rec t ive ly  and e f f e c t i v e l y  with no grammatical e r r o r s  

5 
High 



Low 

1 
Low 

1 
Low 

1 
Low 

f. u t i l i z e s  e f f ec t i ve  questioning techniques i n  classroom and other  s i t ua t i ons  

5 
High 

g. employs c r i t i c a l  and const ruct ive  thinking as t he  ba s i s  f o r  judgments 

h. exh ib i t s  i n i t i a t i v e  and c r ea t i ve  a b i l i t y  i n  teaching 

5 
High 

5 
High 

i. ind ica tes  though actions a responsible d i r ec t i on  t o  h i s  own behavior 

4 5 
High 

2. Attainment of Goals fo r  Professional  Education of t h e  Teacher - 
The Teacher - 
a. displays  as a contr ibut ion t o  profess ional  discussion a broad knowledge 

of t h e  aims, philosophies, s ignificance,  organization a ~ d  problems of 
education in our soc ie ty  

1 
Low 

3 4 5 
High 

b. demonstrates i n  d a i l y  teaching indepth knowledge of t h e  psychological  
and physical  development of chi ldren 

1 2 
Low 

4 5 
High 

c, exhib i t s  i n  d a i l y l e s s o n s  a command of t h e  subject  matter  i n  all areas 
of  emphasis 

1 
Low 

1 
Low 

4 5 
High 

d. displays  cons i s ten t ly  s k i l l  i n  planning t he  learning a c t i v i t i e s  of pupi ls  

3 4 5 
High 



e. displays consis tent ly  s k i l l  i n  motivating the  learning a c t i v i t i e s  of pupils 

J. 2 3 4 5 
Low High 

f. displays consis tent ly  s k i l l  i n  guiding the  learning a c t i v i t i e s  of pupils 

1 
Low 

5 
High 

g. displays consis tent ly  s k i l l  i n  evaluating the  progress of pupils 

1 
Low 

5 
High 

h, displays s k i l l  i n  the  u t i l i z a t i o n  of all types and forms of teaching 
materials 

1 
Low 

5 
High 

i. cooperates consistently and constructively i n  curriculum review, 
planning and implement a t  ion 

1 
Low 

1 
Low 

5 
High 

j. indicates i n  a l l  of t h e  above areas a knowledge of the recent f indings 
i n  professional research 

5 
High 

3. Attainment of Personal Goals or  Attributes 
The Teacher 
. a  can evaluate him/her s e l f  e f fec t ive ly  i n  several  areas; scholastic,  

humanistic, soc i a l  (cornunity oriented) 

1 
Low 

5 
High 

b. can u t i l i z e  i n  the  classroom h'is/her knowledge of fac tors  t h a t  shape 
human behavior 

5 
High 



,c. can i s o l a t e  personal concerns from professional concerns 

1 2 3 4 
Low High 

d. can recognize the  concerns of those who work with him/her (students, 
peers, administrators, parents)  

1 
Low 

5 
High 

e. can spec i f ica l ly  s t a t e  items which indicate  his/her be l ie f  i n  t he  
digni ty  and worth of others (students, peers, administrators, parents)  

1 
Low 

5 
High 

f. can spec i f ica l ly  s t a t e  items which indicate  feel ings  of self-respect 
md s e l f  -worth 

1 2 3 4 5 
Low High 

g. can devise and implement a c t i v i t i e s  and/or lessons t h a t  f a c i l i t a t e  
self-discovery 

1 
Low 

5 
High 

4. Attainment of Creative Goals or  Attributes 
The Teacher 
a. can u t i l i z e  and evaluate new ideas and techniques without b ias  

1 
Low 

Low 

5 
High 

b. i s  wi l l ing t o  compare, t r y  and implement new ideas, techniques, and 
programs 

5 
High 

c . indicates  confidence i n  own decisions fo r  (proposing, advancing) new 
classroom materials, techniques o r  programs 

5 
High 



d. creates  a l ternat ives  when new s i tua t ions  a r i s e  

Low 
5 
High 

e . reac ts  posi t ively and confidently i n  new and/or unfamiliar s i tua t ions  

1 2 
Low 

4 5 
High 

f. i s  w i l l i n g  t o  review new curr icular  programs, make suggestions and t e s t  
o r  research them i n  the  classroom 

1 
Low 

5 
High 

g. provide's f o r  pupils decision-making opportunities based on adequate 
and accurate knowledge 

1 
Low 

5 
High 

h. .provides f o r  pupils learning experiences t h a t  lead t o  s k i l l  i n  i n t e r -  
personal re la t ionships  

1 
Low 

1 
Low 

5 
High 

t o  
h. 1 )  provides opportunities fo r  pupilqJdevelop s k i l l  i n  communicating 

e f fec t ive ly  i n  small and la rge  groups 

5 
High 

h. 2) provides opportunities fo r  pupils t o  develop s k i l l  i n  analyzing 
and improving group processes 

5 
High 

h. 3) provides opportunities f o r  pupils t o  develop s k i l l  i n  assuming 
d i f fe ren t  ro les  i n  functional groups ( leader - follower - 
reporter  - recorder e tc . )  

a Low 
5 
High 



1 
Low 

1 
Low 

1 
Low 

1 
Low 

1 
Low 

h. 4) provides opportunities for pupils to develop skill in self-control 
in interpersonal relationships 

5 
High 

i. develops lessons for presenting varied questioning techniques and 
provides opportunities for pupils to practice the skill 

5 
High 

j. tries and perfects learning experiences that lead to firm knowledge 
of the people and events that shape our present society 

5 
High 

k. provides opportunities to practice skills used in the democratic 
process 

5 
High 

1. provides opportunities to practice skills used in the political 
process 

5 
High 
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COURSE PROPOSAL 

I. Coi~ r se  T i t l e  and Nwn5cr 

Ed. 611 - THE TEACIITKG-tE.4RNING PROCESS: A TEAC~~EK'S ----- ------ ---- - ----...- ---- -- 
PERSPEC'ZIVE 
----A 

11. Rat i o n a l e  

T h i s  cou r se  w i l l  p rovide  t h e  s t u d e n t  wi th  an oppor tun i ty  t o  
exanine  a v a r i e t y  of psychologica l  s t a n c e s  and t h e i r  under- 
l y i n g  a s s . ~ ; n ~ t i o n s  a s  they p e r t a i n  t o  t h e  clrissroonl s i tua t - io? .  
It w i l l  Focus upon t h e  developnznt of each s t u d e n t ' s  per -  
s p e c t i v e  3s i t  r e l a t e s  t o  so-2nd psychologica l  p r a c t i c e s  and 
t o  t t le  need and circuinstances 3f  h i s / h $ r  p ro fe s s io - l a1  environ-  
ment. Bas ic  educa t iona l  bazkg-cound, h i s t o r i c a l  p e r s p e c t i v e s ,  
and contcmp3rary p r a c t i c e s  i ~ i l l  be ravicwed t o  s s s i s t  the 
s t u d s a t  i n  fo-us ing  up02 a  s p e c i f i c  p~:oble~n f o r  p e r s ~ n a l  s tudy.  

III. Sequence 

S tuden t s  w i l l  s e l e c t  t h i s  c o a r s e  a s  p a r t  of t h e i r  core c u r r i -  
culwn. S tudea t s  i n  o t h e r  prograns  may choose this cour se  as 
a n  e l e c t i v e .  

IV. Rota t ion  P lan  

T h i s  coy r se  -*ill b e  o f f e r e d  i n  t h e  f a l l  semester. 

V. P r e r e q u i s i t e s  

The cour se  w i l l  b e  p a r t  of t h e  c o r e  c u r r i c u l u n  f o r  t h e  S i x t h  
Year Program f o r  C l a s s r o m  Tcacher S p z c i a l i s t .  Any s t u d e n t  
t a k i n g  t h e  coxrse  in .~st  have t h e  sane g c a e r a l  bnzkgrou-d  l i s t e d  
i n  t h e  requirements  f o r  ad -n i s s io l  t o  t h e  Class roon Teacher  
S p s c i a l i s  t Prozraa .  

VI. Fees 

None 

V I I  Ca ta log  D e s c r i p t i o n  

Th i s  course  w i l l  p rov ide  t h e  s t u d e n t  with o p p o r t u n i t y  t o  

examine a v a r i e t y  of p sycho log ica l  s t a n c e s  and t h e i r  under- 
lying asswnptions a s  they p e r t a % n  t o  the classroom s i t u a t i o n .  
It will focus upon t h e  develoy!ncnt of each s t u d e n t ' s  per- 
s p e c t i v e  a s  it r e l a t , e s  t o  sound p s y c h n l c ~ i c a l  p r a d t i c e s s  
and t o  t h e  need of h i s / h e r  p ~ o f e s s i o n a l  environment. 



V I I T .  Course O u t l i n e  

3. Rackground and I n t r o d u c t i o x  

A. The Nature of Man 
B ,  N a t u r i t y  - Readiness  
C. Mot iva t ion  
D. Teaching and Learning 

IT,, l I i s t o r i c a 1  Pe r spec t ives  

A. Ro.~sseau 
B. Locke 
C. Herbar t  
D. Spencer 
E. Dewey 

A, Gagne and Skinner  
B. P i a g e t  and Bruner 
C, Plaslow - Com5s - Rogers 

W. Evalua t ion  

Studznts will present reaction .i>apcrs to zacb o f  t h e  
v a r i o z s  ? o s i t i o + l s  g r e s e ~ l t e ? .  Thsro~gh extensi.ve research 

. t hey  t r i l l  develop a  persoqal  psycho'LogLca1 s t a n c e  as i t 
pc r t a in s  t o  t he  t each ing - l ea rn ing  e r i v i r o n ~ n ~ ~ n t ,  

X. Selected Bibli.ograp%y 

Bruner,  Jerom;., S .  The --- Pi:ocess - - of Edllcati - - . -- -- 0-1. - Ca-nbridge, Piass. : The 
Belkaap P r e s s  of Harvard University P re s s ,  1963. 

--- o h e o r o  n s r c t i o  Caxbridge, Mass. : The 
Bclknap Pres s  of l-tarvard Un ive r s i t y  Press ,  1956. 

. . On Rno-..a. New York: Atheneum, 1968. 

Dewcx, John. f)ernocracya~ddEducatio> New York: The X?ic~nillan 
Co., 1955. 

-7 

, E x ~ r i e n c e  ------- 2nd Educntiom. ------ -- NewYork: Hol t ,  Rinehar t  and 
F ins ton ,  k c . ,  1955, 

Gagnc, Robert.  The Co3ditio1ls o f  Learnin0 New Yor-k: I l o l t ,  ----- ----..--- --+-"---.&----[A* 
Rinehark and SJinstoa, Inc. ,  1965. 

Inhe lde r ,  Barbel  and Jean ?%get. T~e_-G_rl~\r_;l.l-o_fJA~&~L,~&inki~, 
Ncw Ysrk: Basic  Books, Tnc,, 1958. 



X. Se lec t ed  Hi@f.ograplly, ccontinucd 

Locke, John. Hu:nnn ----- Unders - ta i lding,  ----- Oxford: Clarendon P r e s s ,  1324. 

---- I- Sone ----- Tho.l~\ts_~ncernA~ggF&~cation. .-s!- - New York: ~ a r r o n '  s 
Eddcatio3.1al S e r i e s ,  Inc., 1969. 

P i a g e t ,  Jean. d t p h e  o l d .  Totoxs,  New 
J e r s e y :  L i t t l e f i e l d ,  Ad.sns aild Co., 1959. 

Il -- Dcvelol , .~ent  and J ,esrning."  --- J o u r n a l  -.----- of Research ---- i n  S c i e n c e  
Teaching,  I1 (Scptcinber, 195/t)j 2-3. 

Rogers, C a r l  R. -- Freedon ---- "i .-- >earn .  ---- Coluinbus, Ohio: Cha r l e s  E. 
M e r r i l l  Pu? l i sh ing  Co., 1959. 

. --- On Bec0'"_~1,& a Per~:",. Bostoa, Mass. : lio:~g!~Con-Mifflin Co., 
1961. 

Rousseau, J e n ~  Jaques.  1 .  New York: Bar ron ' s  E d u c a t i o l a l  S e r i e s ,  
I n c . ,  1954. 

Skinner ,  B,  F. Valden ------ Two. Toronto: The I b c m i l l a n  Co., 1948. 

---- , The --- TechiloLcgy -.-- of  Teaching. ------ New Pork: Appleton-Centruy- 
C r o f t s ,  Inc., 1968. 

Perceiyklg-,- Bel~at$_n_g, Bec%:j.ng. A s s o c i a t i o n  f o r  Supe rv i s ion  and 
Curricululn 3c-$elopn?nt,  I:Tashing'io?, D. C. 

Spencer,  He rbe r t .  E d - ~ c n t i o n :  I n t e l l e z ~ u a l  Moral and Phys i ca l .  -, -, - - - - ,-- _, -- ,-A - - -r_ -- - - --- -- 
Boston: Wi l l a rd  Small ,  Pub l i sh ing ,  1890. 



DBPARTMENT OF EDUCATION 

COURSE PROPOSAL 

Course T i t l e  and Number 

Ed. 612 ,- DIVERSE CLASSROOM MODELS : PRWCIPLES AND PRACTICES 

Rationale 

Knowledge of t h e  models of teaching i n  current use, the  diverse range 
of pat terns  upon which they are  based and the  a l te rna t ive  s t r a t eg i e s  
possible f o r  improvement of teacher competencies through the  use of 
a model or  combination of models - these -ire v i t a l  t o  the  development 
of a productive learning environment. This couse w i l l  provide the  
teacher with several  types of a c t i v i t i e s  which w i l l  enlarge t h e  under- 
standing of each approach and t h e  p o s s i b i l i t i e s  f o r  u t i l i z a t i o n  i n  
t h e  teacher 's  own s i tuat ion.  Since personal involvement i s  t he  most 
e f fec t ive  path toward understanding, t he  teacher w i l l  develop and 
'implement a model su i ted  t o  h i s lher  pa r t i cu l a r  s i t ua t ion  and w i l l  
report  on t h e  r e su l t s  of t h i s  e f fo r t .  

Sequence 

This course w i l l  be one of the  general requirements f o r  the  Sixth 
Year Program f o r  Classroom Teacher Special is t .  It should be one 
o f  t h e  first th ree  courses taken by the  candidate f o r  t h i s  degree. 

Rot ation 

The course w i l l  be offered once each year preferably i n  t he  spring session 
a f t e r  the  teacher-student has become well-acquainted with his/her pupils. 

V. Prerequisites 

The student should be an accepted candidate f o r  t he  Sixth Year Diploma, 
o r  enrolled i n  a s imilar  program. 

V I  . Fees 

None 

V I I ,  CatalogDescription 

Knowledge of t h e  models of teaching i n  current use, the  diverse range of 
pat terns  on which they are based and the  a l te rna t ive  s t ra teg ies  possible 
f o r  improvement of teacher competencies. 



L 

COURSE PROPOSAL - Ed. 612 - DIVERSE CLASSROOM MODELS AND THEIR UNDERLYING 
PHILOSOPHIES 

0 VIII. Outline of Course 

I. Human Interaction 

A, Teacher Competencies in the area 
1, Assisting the pupil to develop as a humane, ratioaal 

inquiring individual 
2. Knowing intellectual and dcvelogmental stages 
3. Developing creativity 
4. Developing question-asking skills 

B. Conditions for learning 

XI. Personalizing Education 

A. Teacher Competencies - Fom~lating Perfomnce Objectives 
B. T,eacher Competencies - Evaluating Progress 
C. Teacher Competencies - Sequencing Instruction 

111. Models of Teaching - Rational and Practices 
A. Social Interaction 'Models 

1, Democratic process 
2. Social model 
3. Inquiry model 
4, National Training model 

B. Infomtion Processing Xodels 
1. Coxept Attainment model 
2, Inductive model 
3, Inquiry Training model 
4, Science Inquiry model 
5. A&gance Organizer model 
6, Developmental model 

C, Persola1 Source Wdels 
1. Non-Directive Teaching model 
2, Classroom 'Meeting model 
3. Synectics model 
4. Awareness Training model 
5. Coinbinations fron Gestalt therapist . 

D. Models fmm Sehavior Modification 
1. Operant Conditioning 
2. Variety of approaches in subject matter areas 

IV. The Use of Different Modzls with Different Students 

A. A Comprehensive Theory of Personality Development 
B. How people process information 
C. Integrated information-processing systems 

V. Application of Selected Models to' Teacher' s Present Situation 

A, Framework for identifying and describing learner charaeter- 

a ietics and setting up procedures for matching instructioal 
strategies with different learners. 

B. Personal model for growch in all aspects which will mtcb 
learning environment to individuals. 



COURSE PROPOSAL - Ed. 612 - DIVERSE CLASSROOM MOD= AND THEIR UNDERLYING 
PHILOS OPIIIES 

V. Appl i ca t ion  of Se l ec t ed  Models t o  Teacher ' s  Present  S i t u a t i o n ,  coa t inued  

C. Optimal T ra in ing  Environments 
D. Four Recognized Areas of Education 

1. Basic  
2. Personal  Education 
3. Academic inqu i ry  
4. Dialogue 

E. T r i a l  of Teache r ' s  Personal  Model 
1. Approval of model by i n s t r u c t o r  and c l a s s  
2. Review of r e s u l t s  of t r i a l  by c l a s s  and i n s t r u c t o r  

IX. Evalua t ion  

Evalua t ion  w i l l  be  based upon, 1 )  r equ i r ed  c l a s s  p a r t i c i p a t i o n ,  i nc lud -  
i n g  r e l e v a n t  and c o n s t r u c t i v e  c r i t i c i s r n  of models p r e s ~ n t e d  by o t h e r  
c l a s s  members, 2) t h e  r e s u l t s  of t h e  t r i a l  of t h e  t e a c h e r ' s  own model 
i n  h i s l h e r  classrooin a s  repor ted  i n  a p p r o 3 r i a t e  research  form, and 
3) on s i t e  eva lua t ion  by t h e  i n s t r u c t o r .  

Suggested Textbooks 

Joyce, Bruce axd Xarsha Weil. Information-process in^ Models 
Models of Teaching. Englewaod C l i f f s :  Prent ice-Hal l ,  I nc . ,  1978. 

Joyce, Bruce and Xarsha Weil. S o c i a l  Models of Teaching. Englewood 
C l i f f s :  P r e n t i c e  Ha l l ,  Inc . ,  1978. 

Joyce, Bruce and Marsha Weil. Personal  Models of Teaching. Englewood 
C l i f f s :  Prent ice-Hal l ,  Inc . ,  1978. 

Joyce, Bruce and 'Mars5a Weil. Models of Teaching. Englewood C l i f f s :  
P ren t i ce -Ha l l ,  Inc . ,  1972. 

X I .  Bibl iography 

Aus'ubel, David P. The Psychology of Meaningful Verbal  Learning. 
New York: Grune a j ~ d  S t r a t t o n ,  1963. 

Bruner, Je rone ,  J aque l ine  Goodnow and George Aust in.  A Study of 
Thinking. New York: Science Ed i t i ons ,  Inc . ,  1967. 

Cassidy, Harold G. Knowledge Experience and Action: An Essay on 
Education. New York: Teachers  College P res s ,  1969. 

F l a v e l l ,  J. H. The Developmental psycho lo&^ -- of Jean  P iage t .  
Pr ince ton:  Van Nostrand Reinhold, 1962. 

G las se r ,  William. R e a l i t y  Therapy_.. New York: Harper aad Row, 1965 

Gordon, William J. Synect ics .  New York: Harper and Row, 1961. 

Harvey, O.J . ,  and David HunL wi th  Harold Schroder.  Conceptual Systems 
and P e r s o n a l i t y  Organizat ion.  New York: Wiley, 1961. 

Hunt, David 9. Interchange:  A Jou rna l  of Educat ional  S tud ie s ,  
Vol. 1, No. 2 (1970) 4. "Ao- t a l  Level  Matching Mo(3"Z f o r  
Coordinat ing Learner  C h a r a c t e r i s t i c s  with Educat io>al  ~ p p r o a c h e s . "  



DEPARTNElQT QF EDUCATION 

If. 

Course T a t l e  and Number 

Ed, 613 - CURRIC~IJM: B m E L W f B r  APD fMPLEMENTATION OF THEORIES I N  THE 
CLASSROOM 

Ra t iona le  

Indepth  knowledge of curr iculum ( t h e o r i e s ,  development, and means of 
implementation i n  t h e  classroom) i s  a v i t a l  need f o r  t h e  t eache r  who 
is working mward t h e  goa l  of becoming an  e f f e c t i v e  and e f f i c i e n t  
t eache r .  

I n  o rde r  t o  improve t h e  q u a l i t y  of t each ing ,  t h e  p r o f e s s i o n a l  p r a c t i -  
t i o n e r  must engage i n  t h e  e v a l u a t i o n  and r e v i s i o n  of t h e  curr iculum, 
and provide  l e a d e r s h i p  i n  i t s  implementation i n  t h e  classroom. 

T h i s  model c lassroom w i l l  provide a c l i m a t e  conducive t o  t h e  growth of 
t h e  pup i l ,  t h e  d isseminat ion  of knmledge  and t h e  s t r eng then ing  of 
pe r sona l  p r o f e s s i o n a l  b e l i e f s .  An atmosphere i n v i t i n g  and open t o  i n -  
novat ion  may dwelslp through t h e  use  of a p p r o p r i a t e  s t r a t e g i e s  and 
techniques,  fn t h o  process of s tudying  c u r r e n t  research  and pas t  con- 
t r i b u t i o n s  of  e s t a b l i s h e d  expe r t s ,  t h e  s tuden t  w i l l  become more pro- 
f i c i e n t  i n  eva lua t ion  of p r o f e s s i o n a l  m a t e r i a l  and more capable  of 
provid ing  guidance a d  l e ade rah ip  f c r  o t h e r  i n s e r v i c e  t eache r s .  

Mew programs, s t r a t e g i e s  and technologies  w i l l  be  reviewed f o r  t h e i r  
v a l u e  and p o t e n t i a l  c o n t r i b u t i o n  t o  t h e  curr iculum. 

S tuden t s  i n  t h e  program f o r  s S i x t h  Year f o r  Classroom Teacher S p e c i a l i s t  
w i l l  t a k e  t h i s  course  a s  a requirement.  S tuden t s  i n  o t h e r  S i x t h  Year 
programs may s e l e c t  t h i s  course  as a n  e l e c t i v e .  

I V ,  Rota t ion  

The course  w i l l  be  o f f e red  dur ing  t h e  r e g u l a r  academic year .  

V. P r e r e q u i s i t e s  

The course  w i l l  b e  p a r t  of t h e  c o r e  cur r icu lum f o r  t h e  S i x t h  Year Program 
far Classroom Teacher S p e c i a l i s t ,  Any s tuden t  t ak ing  t h e  course  must 
have t h e  same gene ra l  background l i s t e d  i n  t h e  requirements  f o r  admission 
t o  t h e  Classroom Teacher S p e c i a l i s t  Br~gram,  

V I ,  Fees  

None 

VII. Catalog Bescr$pt i sn  

Using a coml>lnatian of l a r g e  group, small group and ind iv idua l i zed  
s e s s i o n s ,  t h e  course  i n s t r u e t o r  will demonstrate  how l e c t u r e ,  workshops 
l e a r n i n g  c e n t e r s ,  fiubjcet mat t e r  e x p e r t s  and ass igned  observa t ions  may 
e n l i v e n  and en la rge  t h e  scsgc of the  curr iculum. 
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V I I I .  Course Ou t l i ne  

I. Overview of Contemporary Demands and I s s u e s  i n  t h e  Curriculum 

A. Na t iona l  
B. S t a t e  
C. Regional 
D. Loca l  

11. Curriculum S t r u c t u r e  

A. The P u p i l  and Modes of Learning 
B. Various Approaches t o  t h e  S t r u c t u r e  of t h e  Curriculum 
C. Various Concepts Af fec t ing  Curriculum 
D. S t r u c t u r e  Based on Content of t h e  D i s c i p l i n e s  

1, From t h e o r i e s  of e x p e r t s  
2. Packaged approaches 

111. Decisioa-making and Problem-solving Applied t o  Curriculum 

A.  Involvement 
1. Community 
2. P a r e n t s  
3. Pee r  group a c t i o n  
4 .  Groups a l r eady  formed 
5. Those comqitted t o  p u p i l  needs 

B. How ?roblems A r e  Recognized and Approached 
C. How Decis ions  May Be Made 
D, C r e a t i v e  Approaches 

1. S t r a t e g i e s  f o r  Teaching 
2. S t r a t e g i e s  f o r  Learn ing  

I V .  Eva lua t ion  of Curriculum Processes  

A. P rov i s ions  To Be Made f o r  Continuous, Ongoing Evalua t ion  
of  A l l  Persons and Processes  

B. Diagnos t ic ,  Formative,  Summative 

I X .  Eva lua t ion  

The s t u d e n t  w i l l  s e l e c t  and r e sea rch  an  a r e a  of p a r t i c u l a r  i n t e r e s t ,  
A b s t r a c t s  f ro=  c u r r e n t  research  p e r t i n e n t  t o  t h e  chosen a r e a  w i l l  b e  
u t i l i z e d .  A p r a c t i c a l  s o l u t i o n  t o  t h e  p a r t i c u l a r  cur r icu lum problem 
w i l l  be fonnula ted ,  p resen ted  i n  w r i t t e n  form and i n  an  o r a l  p r e sen t -  
a t i o n ,  both of which w i l l  undergo a  c r i t i q u e  by t h e  members of t h e  c l a s s .  

X. Suggested Textbooks 

Berman, Louise  M., and J e s s i e  Roderick;Curriculum - Teaching t h e  What, 
How, and Why of Liv ing .  Columbus, Ohio: Char les  E. M e r r i l l  Company, 1977, 
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X I .  Bibl iography,  cont inued 

41st Yearbook. Washington, D.C.: Na t iona l  Education Assoc ia t ion ,  1971. 

Michae l i s ,  John. New Dimensions i n  Elementary School Curriculum. 
McGraw H i l l ,  New York, 1971. 

Nyquist  and Hawes, e d i t o r s .  Open Educat io l .  New York: Bantam Books, 
1972. 

P e r i n ,  Constance. With Man i n  Mind: An I n t e r d i s c i p l i n a r y  Prospec tus  
f o r  Environmental Design. Cambridge, Mass.: MIT Pres s ,  1970. 

P l a t t ,  John R., Pe rcep t ion  and Change: P r o j e c t i o n  f o r  Su rv iva l .  
Ann Arbor: Un ive r s i t y  of Michigan P r e s s ,  1970. 

Runkel, P h i l i p  J. and Joseph E. McGrath. Research on Human Behavior - 
A Sys temat ic  Guide t o  Method. New York: Hol t ,  Rinehar t  and Winston, 
1972. 

Sime, Mary. A Chi ld ' s  Eye View. New York: Harper R r d ,  1973. 

Squi re ,  J a a e s  R., ed. A New Look a t  P rog res s ive  Education. 1972. 
- Yearbook. Washington, D.C.: Assoc ia t ion  f o r  Superv is ion  and Curr i-  

culum Development, 1972. 

Wagner, J e a r n i n e  and Cindy Herbert .  I See a Child: Learning about 
Learning. New York: Anchor Books, 1973. 

Weigand, James E., ed. Developing Teacher Co3apetenci.e~. EngPewood 
C l i f f s :  Prent ice-Hal l ,  1971, 

Wilson, L. Craig. The Open Access Curriculum. Boston: A l l y n  and Bacon, 
Inc. ,  1971. 

Yamamoto, Kaoru, ed. The Child and His  Image: S e l f  Concept i n  t h e  
E a r l y  Years. Boston: Houghton-Mifflin, 1972. 


